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Autism Focused Intervention &
AFIRM  Resources & Modules Eor more Ink plasse visit fpgunc edus

STANDARD 6: USING RESPONSIVE AND RECIPROCAL INTERACTIONS,
INTERVENTIONS, AND INSTRUCTION (CONTINUED)

Autism Forused Intervention &
AFIRM  Respurces & Modules For more I plsase visit: fpgunc.edus

STANDARD 4: USING ASSESSMENT TO UNDERSTAND THE LEARNER AND THE
LEARNING ENVIRONMENT FOR DATA-BASED DECISION MAKING (CONTINUED)

6.4 Candidates promote young children’s social and emotional competence and
communication, and proactively plan and implement function-based interventions to prevent
and address challenging behaviors.

6.5  Candidates identify and create multiple opportunities for young children to develop and
learn play skills and engage in meaningful play experiences independently and with others
across contexts.

6.7  Candidates plan for, adapt, and improve approaches to interactions, interventions, and
instruction based on multiple sources of data across a range of natural environments and
inclusive settings.

STANDARD 7: PROFESSIONALISM AND ETHICAL PRACTICE

4.3  Assess, collaboratively analyze, interpret, and communicate students’ progress toward
measurable outcomes using technology as appropriate, to inform both short- and long-term
planning, and make ongoing adjustments to instruction.

STANDARD 5: SUPPORTING LEARNING USING EFFECTIVE INSTRUCTION

7.2 Engage in ongoing reflective practice and access evidence-based information to improve
own practices.

Initial Practice-Based Standards for Grades K-12 (CEC,
2020)

STANDARD 2: UNDERSTANDING AND ADDRESSING EACH INDIVIDUAL'S
DEVELOPMENTAL AND LEARNING NEEDS

5.1  Candidates use findings from multiple assessments, including student self-assessment,
that are responsive to cultural and linguistic diversity and specialized as needed, to identify what
students know and are able to do. They then interpret the assessment data to appropriately
plan and guide instruction to meet rigorous academic and non-academic content and goals for
each individual.

5.2  Candidates use effective strategies to promote active student engagement, increase
student motivation, increase opportunities to respend, and enhance self-regulation of student
learning.

5.6 (Candidates plan and deliver specialized, individualized instruction that is used to meet the
learning needs of each individual.

STANDARD &: SUPPORTING SOCIAL, EMOTIONAL, AND BEHAVIORAL GROWTH

2.1 Apply understanding of human growth and development to create developmentally
appropriate and meaningful learning experiences that address individualized strengths and
needs of students with exceptionalities.

STANDARD 3: DEMONSTRATING SUBJECT MATTER CONTENT AND
SPECIALIZED CURRICULAR KNOWLEDGE

6.2 Candidates use a range of preventive and responsive practices documented as effective
to support individuals’ social, emetional, and educational well-being,

STANDARD 7: COLLABORATING WITH TEAM MEMBERS

3.2 Candidates augment the general education curriculum to address skills and strategies
that students with disabilities need to access the core curriculum and function successfully
within a variety of contexts as well as the continuum of placement options to assure specially
designed instruction is developed and implemented to achieve mastery of curricular standards
and individualized goals and objectives.

STANDARD 4: USING ASSESSMENT TO UNDERSTAND THE LEARNER AND THE
LEARNING ENVIRONMENT FOR DATA-BASED DECISION MAKING

4.1  Collaboratively develop, select, administer, analyze, and interpret multiple measures of
student learning, behavior, and the classroom environment to evaluate and support classroom
and school-based systems of intervention for students with and without exceptionalities.
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7.2 Candidates collaborate, communicate, and coordinate with families, paraprofessionals,
and other professionals within the educational setting to assess, plan, and implement effective
programs and services that promote progress toward measurable outcomes for individuals with
and without exceptionalities and their families.
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Contact Info

CAPTAIN Email: captain@marinschools.org

Ann England aengland@marinschools.org

“Making Implementation Happen. Bridging the Research to Practice Gap.”

Marin County SELPA
1111 Las Gallinas Avenue, San Rafael, California 94903 | 415-491-6614

www.captain.ca.gov



Webinar Logistics

ASHA CEUs - live webcast only
e SO for USSAAC members
* S25 — non-USSAAC members

* CEU Participant forms/
instructions/Certificates are on

Enter questions in the question box.
* We will answer as time permits.

Archived webcasts USSAAC website
https://www.isaac- https://ussaac.org/news-
online.org/english/news/webinars/ events/webinars/

* Scan and send your participant
form to:

betsy@augcomsolutions.com

%,C by April 6, 2022
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SAVE THE DATE! NEXT WEBINAR:

Uncensored AAC: Exploring AAC Access to Profanity and Slang
Presented by Hali Strickler, M.A., CCC-SLP
April 27, 2022
7:00 EST

Check back at https://ussaac.org/news-events/webinars/
for additional details and registration information.

Follow USSAAC on Facebook for up-to-date and “breaking” news.

Please consider joining USSAAC! Check out https://ussaac.org/membership/
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